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This Unit has 10 lessons and is designed for students in the 8th grade.  It addresses standards for 

eighth grade Social Studies (as well as high school American History and African American 

Studies).   

 

Students begin by looking at their own identities, then to values that determine how one relates 

to others, and then outward to the community at large and the actual event of Nov 3, 1979.  The 

second half of the unit focuses on the historical context of 1979, restorative justice, the 

Greensboro Truth and Reconciliation process and a way forward through the recommendations 

made by the Greensboro Truth and Reconciliation Commission Report. 

 

Lesson 1: Identity “Who Am I” 

Essential questions: Who am I? What is my identity? 

Students create identity boxes about themselves, how they see themselves and how they 

think they are perceived by others. They will share who they look up to and 

why.  Students discuss important events and how they have impacted their lives. 

 

Lesson 2: Values of Characters in Film and TV 

Essential questions:   What are your values and why are they important to you? 

    How can values guide the decisions that you make? 

 Students will define, identify, and describe personal values and discuss them as a group  

after completing the value assessment worksheets.  They will debate character traits of 

popular characters in film and TV and how they determine character traits. 

 

Lesson 3: Values and Decisions 

Essential question:  What are my values and how do they influence my decisions? 

For this lesson- teachers can choose from a variety of sources to center the discussion 

around values. Students discuss personal and community injustices, vision for society, 

what values should be prioritized. They also look at how your values affect your 

decisions to take a stand or be involved in a situation. 

 

Lesson 4:    Nov 3rd Greensboro Massacre 

Essential questions: What was the Nov 3rd Greensboro Massacre and what was the impact on the 

community? 

This lesson uses various video footage of the actual massacre which is up to teacher 

discretion to show as well as an article in Teen Vogue about Signe Waller- Foxworth 

(survivor). Both recount what happened on Nov. 3, 1979. Students relate the Greensboro 

Massacre to what is happening currently. 

 

Lesson 5: Paideia Seminar 

Essential questions:  What was the Nov 3rd Greensboro Massacre and the impact on the 

community? 



This lesson uses the Socratic Seminar that the students will use to unpack and reflect on 

what they have learned about the Greensboro Massacre.  This lesson uses materials and 

resources from Lesson 4 and is a continuation with more discussion from Lesson 4. 

 

Lesson 6: Recognizing the Greensboro Massacre of Nov 3, 1979 

Essential question: How did the city of Greensboro recognize the Nov 3, 1979 Greensboro 

massacre? 

This lesson uses portions of a letter written to the Greensboro City Council dated Oct 17, 

2017 by four survivors living in Greensboro.  Students analyze the letter to gain an 

understanding of the causes of the Greensboro massacre and what must be done for the 

city to heal.  Students look at similar events including Charlottesville (2017). 

 

Lesson 7: Historical Context of Nov 3, 1979 

Essential questions: How did events prior to Nov 3, 1979 impact the massacre? 

This lesson uses a video of Rev. Nelson Johnson (survivor) talking about the historical 

context of 1979.  Students will discuss impacts of the massacre, the impact on the 

movement in 1979, and how it relates to what is happening now in the nation. 

 

Lesson 8: Truth and Reconciliation (TRC) Process for Nov. 3rd Greensboro Massacre 

Essential questions: What are the positive effects of the TRC process?  What areas do you think 

need to use a truth and reconciliation process now and why? 

This lesson uses a video of Joyce Johnson (survivor) speaking about the Truth and 

Reconciliation process and a video of the findings from the final report of the Truth and 

Reconciliation Commission Report for teacher review.   Students explore the concept of 

“false narratives” and discuss the TRC process and findings. They will answer questions 

based on the TRC process and findings. 

 

Lesson 9: Restorative Justice, Truth and Healing 

Essential question: What does it mean to speak truth to power? 

This lesson looks at personal statements from the Greensboro Truth and Reconciliation 

Commission Report made by people involved in the massacre. It asks students to relate 

and reflect on the statements made, talk about their own personal truths, and what it 

means for someone to be courageous enough to speak truth to the injustices we 

experience. 

 

Lesson 10: General Recommendations 

Essential question: What is necessary for reconciliation to occur? 

This lesson addresses the eight general recommendations made by the Greensboro Truth 

and Reconciliation Commission Report. It also looks at what has been accomplished in 

the last 40 years regarding these eight recommendations.  Students will design a project 

to address a recommendation. Students will address the following questions regarding the 

recommendations: 

What if we do nothing? 

 

What could we do if we had all the resources in the world? 

What can we do with what we have now? 



Lesson 1: Who am I?  
 

(Adapted from Facing History and Facing Ourselves Curriculum) 

 

Standard: 8.H.2.5 Analyze the relationship between historical context and decision-making.  

 

Essential Question: 

Who am I? What is my identity? (Ask these questions throughout) 

 

Materials:  

 Bell Ringer Activity Materials: 

-Construction Paper (2 each) 

-Markers 

Identity Box/Page Materials:  

-OPTIONAL: Students can bring in 3-4 photos of important people in their lives.   

-Paper (Lg. paper/construction paper) 

-Pencil (Permanent Markers) 

-Paper Bag /tissue box 

-Strips of paper 

-Glue sticks 

  -Permanent markers 

Orientation Day Materials: 

-Reproducible “Orientation Day” (from Facing History and Facing Ourselves 

Choices in Little Rock Curriculum) 

-Reproducible Questions for Orientation Day 

-Designate a place in the classroom to keep the identity bags or boxes   (they will 

be used for later lessons as well) 

 

BACKGROUND: (this will be read or written on the board for students to read),  

“Who are you” at one time or another. In answering, we define ourselves. Our 

identity includes the labels people place on us, as well as how we describe ourselves. 

Identity can include one’s gender, ethnicity, religion, occupation, physical 

characteristics, and where we live. Your identity is something that is emerging and 

can change throughout your lifetime. 

 

Lesson: 

1) Bell Ringer and Activating Strategy 

a) “I am…I am not” 

i) Give the students 2 pieces of construction paper. 

(1) Ask the question: 

(a) Who are you? Have them state who they are by starting their statement with, 

“I am…” 

(2) Have them complete the 2nd page with the leading statement: 

(a) “I am not…” 

(3) After completing the two pages, move to the next step of showing the videos: “I 

am…I am not…Teen’s Identity” and “Meghan Markle Speaks about her Race-No 



Voice” 

 

 2) Show the following Videos and ask the following questions for discussion: 

1)  “I am…I am not…Teens’ Identity” 

https://www.youtube.com/watch?v=lpO27mNYMIc 

a. Conversation Starters: 

i. How did you relate to the teens in the video? 

ii. What questions do you have about your identity or the identity of 

others in the video? 

iii. How is one’s identity important today? 

2) “Meghan Markle Speaks about her Race-No Voice” 

https://www.youtube.com/watch?v=m-3E8FdP3pI 

a. Conversation Starters: 

i. When you were asked, who are you or what is your identity, how did it 

make you feel? 

ii. Due to your physical characteristics, what are some assumptions (a 

guess) people have made of you? 

iii. Do you feel like you can make your own box or do you feel like one 

was already made for you? 

 

Allow students to respond without further discussion. If they have questions, write the 

questions down for later discussion. 

 

Teacher directed (20 min) “Orientation Day”:  

 

Class will read “Orientation Day” on their own and answer the questions individually 

and then class will go over questions together: 

1) As the students read, remind them or post on board the following: 

a. Underline the words and phrases that Jennifer uses to describe herself. 

b. Based on her description of herself, what words or phrases would you use 

to describe Jennifer? 

c. What experiences does Jennifer identify as important to who she is and 

how she sees herself?  Which of those experiences do you think has had 

the greatest impact on her identity? 

 

Guided /Independent (20): Students will create an identity box. Students will write words on 

slips of paper that others use to describe them and glue on the outside of the box (this can be a 

description of yourself or what people see or assume about you). 

 

Inside the box, this is where students will place pictures of people (or slips of paper with the 

names of the people) that are important in their lives and slips of paper with brief descriptions of 

events that have shaped who they are (or mementos of those experiences).   

  

Tell students to be sure to explain the significance of each item by telling how it helped to 

influence their identity.  They can also write descriptions of what they know to be true about 

themselves. Students will share one of two items from inside and outside of their identity boxes. 

https://www.youtube.com/watch?v=lpO27mNYMIc
https://www.youtube.com/watch?v=m-3E8FdP3pI


*Students could also create “Identity Pages” where they would draw a picture in the middle 

that relates to them and write the specific words on the remaining blank spaces of the paper. 

Students will still describe their words the same way listed in the “Identity Box” descriptions. 

 

Conclusion: Teacher will ask students to answer the following question by writing or drawing 

(poem, paragraph, picture, etc.): 

What experiences are important to who you are and how you see yourself? And which of those 

experiences has had the greatest impact on your life- Why do you think it /they impacted you so 

much? 

 

To further discussion: Programs or teachers could have field trip opportunities to Beloved 

Community Center and to the Civil Rights Museum.  
  



 

Lesson 2: Values of Characters in Film and Television 

 

BACKGROUND: In Lesson 1, we discussed the idea of identity. Yesterday we talked about 

identity and answered the question, “Who am I and what has influenced my identity. Our values 

are also apart of who we are as individuals, as are the experiences that have shaped our lives. Our 

values are important in understanding how we view the world and make choices in life. Values 

are principles or standards that we judge to be important in our life. 

 

Vocabulary: 

Values:   The principles or standards that we judge to be important in our life. 

Analyzation: To separate (a material or abstract entity) into essential parts or elements. 

Identity: The condition of being oneself or itself, and not another 

 

Standard: 8.H.2.5 Analyze the relationship between historical context and decision-making. 

 

Essential Question (s): 

What are your values and why are they important to you? 

How can your values guide the decisions you make? 

  

Materials:   
-Values Assessment Worksheet (The 4th section of this worksheet is to be completed 

with Lesson 3 of this unit). 

 

-Values of Characters in Film and Television PowerPoint (add or remove characters to fit 

your classroom environment) 

 

-Graphic Organizer: General Note taker or Thought Web (teachers can use these or have 

verbal conversations)  

  

-2 Notecards (One card that states, “Defender” and “Recognizer”) 

 

-Small paper cutouts (Pieces of paper with either #1 or #2 listed, should be an equal split 

for class) 

 

Lesson: 

I. Opening Experience: The students will define, identify, and describe personal values 

and discuss them as a group after completing the value assessment worksheets. 

 

II. Activating Strategy: Debate Preparation-The teacher will split the class into two 

different groups, group 1 and group 2. The teacher will then give the group a random 

card “Defender” or “Recognizer”. (continue asking students  to identify someone’s 

values and understanding their why’s) 
a. Each student will have a general note taker document to record their information 

in the group conversation. 
 



b. Each group will have turns being the “Defending” group or “Recognizer” group, 

but only one group will present as the character at a time.  
c. The group defending will choose a leader for each character shown, and that 

person will introduce themselves to the entire class as the character shown on the 

screen (each student should have a chance being a defender and/or a recognizer). 
d. In the “Defenders” group, the group members will discuss the values the character 

has and in turn will “coach” the leading group member in defending who they are 

and why they are the way they are. 
e. The opposite team will take on the role of the “Recognizers” and they will ask 

open ended questions to the “Defender” to get a deeper understanding of the 

“Why’s” of the character. Questions should lead with, “Who, What, Where, Why, 

and How”. The recognizers will also “coach” the leading group member to do the 

questioning.  

 

III. Teacher directed (During or After debate for each character):   Emphasis the 

concept of values, for the recognizers card) Teacher: Simplify these questions down 

and help guide discussion)  

1) How did the values of these characters have a positive or negative impact on their 

lives throughout the film or television show/series? 
2) What are their character traits? 

3) How did the film or television support the character? 
4) What were the societal concerns for the characters (the injustices)? 

5) If applicable, what are some support systems that could’ve changed the life of the 

characters? 
 

Conclusion: 

Who is your favorite character? Why? 

  



Lesson 3: Values and Decisions 

 

(Adapted from Facing History and Facing Ourselves Curriculum) 

 

BACKGROUND: In Lesson 2, we discussed our identity in our own values. We also identified 

the values of celebrities in film and television. Those characters are usually identified as heroes 

or villains. We have identified that values are a part of who we are as individuals, and those 

values guide our experiences that will most likely shape our lives. 

 

Vocabulary: 
Values:  Values are principles or standards that we judge to be important in our life. 

Identity: The condition of being oneself or itself, and not another 

Stereotype: A widely held but fixed and oversimplified image or idea of a particular type of 

person or thing. 

Perceive: To become aware or conscious of (something) 

Prejudice: A preconceived opinion that is not based on reason or actual experience.   

 

Standard: 8.H.2.5 Analyze the relationship between historical context and decision-making. 

 

Essential Question: 
What are my values and how do they influence my decisions? 

 

Materials:   2 Signs: “Help” and “Don't Help” 

        “Little Things Are Big” from Facing History and Ourselves 

  “Little Things Are Big” YouTube : https://youtu.be/KLTEZVmJ6-E  

          1950s background setting information 

          Quarter sheets of paper 

                    Reproducible 1.2 page 2 of 2 

          YouTube Videos: 

   “Who was Trayvon Martin?” https://youtu.be/dD9mwl4YufM 

   “Effects of HB2 personal for Raleigh teen” https://youtu.be/C_slFQjGjUs 

   “Hats in School” https://youtu.be/bnygW2t4dpE 

“Florida Shooting: students walk out of schools to call for gun control” 

https://youtu.be/zsAOQG-MB5M 

  

 

 

 

 

 

 

 

 

 

 

 

https://youtu.be/KLTEZVmJ6-E
https://youtu.be/dD9mwl4YufM
https://youtu.be/C_slFQjGjUs
https://youtu.be/bnygW2t4dpE
https://youtu.be/zsAOQG-MB5M


Lesson: 
 

I. Opening Experience: With the portrayal of the film and television characters discussed 

prior, describe and identify the traits of your own personal hero. Within this paragraph, you 

should defend your statements (Teachers may choose to do this activity or skip to activating 

strategy). 
 

II. Activating Strategy: Think, pair, share- Teacher will ask students to complete the 4th 

section of the Understanding Me assessment worksheet that was used in Lesson 2 of this unit. 
a. They are to follow the instructions listed. 
b. Find a partner and share their thoughts.  
c. Have a brief discussion about values vs material things. 
 
Teacher will ask the question:    
 

“I want you to think about this question: If you saw a woman with a baby and two young 

children on the bus struggling to get off, what would you do? Would you help or not- under what 

conditions might you change your mind?” 
 

Teacher directed (20 min)/Shared: Before Activity Prep:  

 

Teacher will post two signs at the opposite ends of the classroom (one should read help, and the 

other one should say don’t help). 

 

Read “Little Things are Big.” popcorn style (or at teacher’s discretion) and answer the questions 

individually from reproducible 1.2. After students have answered the questions, the teacher will 

read the setting information for 1950 and say, “I want you to pretend that it is 1950 and silently 

find a place to stand between the signs”. 

 

Explain that the closer they are to a sign, the more support they are showing for its message. 

Although students may feel certain of their position at the start of the activity, be sure they 

understand they can change their place in line if their opinion changes. 

 

Teacher states:  “Ok, you are standing in line like it was 1950, now we are changing the time 

frame and it is today (2019).”  You can now move if you want to change your place. 

 

Tell students we will learn about our values and how they influence the decisions we make. After 

everyone is lined up between signs, as various students to explain why they have chosen their 

position along the line and defend their stance with logical reasoning. Be sure to select students 

from both sides of spectrum and in the middle. Once three or four viewpoints have been heard, 

allow time for moves. Once everyone has found their final position, have students return to their 

seat. 

 

Ask students if there are circumstances where they would change their position in helping or not 

helping.  Allow a few minutes more for discussion of this question. 

 



*After this activity, students should return to their seats to begin the next section of the 

lesson. 
 

Guided Video and Group Experience: Once all students are back in seats, teachers will choose 

from the videos or share one or all of the videos with the students to stimulate feelings for 

conversations (Teacher should review videos first to get background information and talk about 

each video before showing). 

 

1. “Who was Trayvon Martin?” https://youtu.be/dD9mwl4YufM 
2. “Effects of HB2 personal for Raleigh teen” https://youtu.be/C_slFQjGjUs 
3. “Hats in School” https://youtu.be/bnygW2t4dpE 
4. “Florida Shooting: students walk out of schools to call for gun control” 

https://youtu.be/zsAOQG-MB5M 
  

After the videos are shown, the teacher should break the class into 4 groups and discuss the 

questions listed below which are also available on the Injustice and Values document. One 

person should take notes on this document and share the information of the group. 

 

1. What are some injustices you’ve experienced and how have you chosen to participate in 

resisting an injustice and solve problems? 
2. What is your vision for how society should be? 
3. What values need to be prioritized so this future to become a reality. 
4. What is your commitment and responsibility to your community to move towards this 

future? 
5. What kind of citizens do we need to build the future we want? 

 

Conclusion: 
Write a paragraph about the following: 

 

How do your values affect your decisions to take a stand or be involved in a situation? 

 
 
  

https://youtu.be/dD9mwl4YufM
https://youtu.be/C_slFQjGjUs
https://youtu.be/bnygW2t4dpE
https://youtu.be/zsAOQG-MB5M


Lesson 4: The November 3rd Greensboro Massacre 
 

Vocabulary: Rally, Klan, communist, caravan, protestors, Anti-Klan, Nazi, party, Textile mills, 

commissioners, remorse, convictions, rhetoric, informant, liable, supremacist, memoir, labor 

unions 

 

Standard: 8H.2: Understand the ways in which conflict, compromise and negotiations have 

shaped North Carolina and the United States. 8:H2.2 Summarize how leadership and citizen 

actions (e.g. the founding fathers, the Regulators, the Greensboro Four and the 

participants of the Wilmington Race Riots 1898) influenced the outcome of key conflicts in 

North Carolina and the United States. 
 

Essential Question: 
What was the November 3rd Greensboro massacre and what was the impact of it on the 

community? 

 

Materials: 

Overview of the Greensboro Massacre 

Vocab with Meanings in Glossary  

Walking Tour PowerPoint with Document 

General Note taker document 

Map of the Greensboro with Morningside Homes and Textile Mills highlighted 

Video Links: 

1. *Most Graphic “KKK Greensboro Massacre November 3rd 1979 (Video)”: 

https://www.youtube.com/watch?v=ygfAsEZkKA0 
2. *Less Graphic with Commentary “Surviving a Massacre” 

https://youtu.be/E3UcFQv57SI  
 

*The first two videos are both graphic videos of November 3rd. Please use discretion 

in choosing which video you would like to use. 

 

3. “The Greensboro Massacre of 1979, Explained (Article from Teen Vogue)” : 
https://www.teenvogue.com/story/the-greensboro-massacre-of-1979-explained 

 

Lesson:  

I. Opening Experience: 

a. Teacher directed: Teacher reads the overview to introduce the study of November 3rd 

Greensboro Massacre. Tell students that they will learn about the GSO Massacre and then 

discuss the impact on the community. (5 minutes) 

 

b. Shared: Teacher will put up vocabulary and students will use choral reading to 

read the vocabulary. (20 minutes) 

 

Teacher will give students the list of vocabulary words with meanings for this 

lesson.  Students will be placed in groups of 4 to read and discuss the vocabulary. 

They are to highlight words or phrases that are significant to them in the 

https://www.youtube.com/watch?v=ygfAsEZkKA0
https://youtu.be/E3UcFQv57SI
https://www.teenvogue.com/story/the-greensboro-massacre-of-1979-explained


meanings.  (Teacher can discuss the negative/positive connotations of the words 

with students through discussion).  After 15 minutes, students will come back 

together to share what was discussed in their groups. 

 

or 

 

Each student can be given one slip of paper with one definition, and read it aloud 

when called upon by the teacher. 

 

II. Activating Strategy (5 minutes) 

Teacher Directed: The teacher will introduce the students to key figures from the 

Workers Viewpoint Organization, who unfortunately died on November 3rd, by 

using the PowerPoint “The Walking Tour from the Greensboro Massacre of 

November 3rd, 1979.” 
 

After introducing the students to these key figures, the teacher can show either 

one of the videos dedicated to the Greensboro Massacre.  

 

*Most Graphic “KKK Greensboro Massacre November 3rd 1979 (Video)”: 

https://www.youtube.com/watch?v=ygfAsEZkKA0 

 

*Less Graphic with Commentary “Surviving a Massacre” 

https://youtu.be/E3UcFQv57SI  

 

*The first two videos are both graphic videos of November 3rd. Please use 

discretion in choosing which video you would like to use. 

 

III. Debriefing Discussion:  In this moment, the teacher should allow students to process 

what they’ve seen by asking to them to: 
 “Tell me what words come to mind when you think about what you just saw.” 

 The teacher should write each word on the bulletin board and ask for 

definitions from the class about what they mean. The board should 

possibly look like a web of words.  

 This should also be an opportunity for students to just express their overall 

feelings about the November 3rd Massacre.  
 If students don’t feel comfortable with asking questions aloud, they can write 

them down and place them in a box for the next day event of questioning and 

comments. 
 

 

Guided /Independent: Students will be given the article and a note-taking graphic organizer. 

(20 minutes) They will read the article popcorn style and list ideas, phrases or questions they 

have from the article and the information will be discussed in Lesson 5 (if applicable). 

 

Closing: 
Teacher will ask, how is the Greensboro Massacre reminiscent of our current society? 

https://www.youtube.com/watch?v=ygfAsEZkKA0
https://youtu.be/E3UcFQv57SI


Lesson 5: Paideia Seminar 

 

Vocabulary: Rally, Klan, communist, caravan, protestors, Anti-Klan, Nazi, party, Textile mills, 

commissioners, remorse, convictions, rhetoric, informant, liable, supremacist, memoir, labor 

unions 

 

Standard: 8H.2: Understand the ways in which conflict, compromise and negotiations have 

shaped North Carolina and the United States. 8:H2.2 Summarize how leadership and citizen 

actions (e.g. the founding fathers, the Regulators, the Greensboro Four and the 

participants of the Wilmington Race Riots 1898) influenced the outcome of key conflicts in 

North Carolina and the United States. 
 

Essential Question: 
What was the November 3rd Greensboro massacre and what was the impact of it on the 

community? 

 

Materials: 
Map of the Greensboro with Morningside Homes and Textile Mills highlighted 

Video and Article Links: 

1. Most Graphic “KKK Greensboro Massacre November 3rd 1979 (Video)”: 

https://www.youtube.com/watch?v=ygfAsEZkKA0 

 

2. *Less Graphic with Commentary “Surviving a Massacre” 

https://youtu.be/E3UcFQv57SI  
 

*The first two videos are both graphic videos of November 3rd. Please use discretion 

in choosing which video you would like to use. 

 

 3) “The Greensboro Massacre of 1979, Explained (Article from Teen Vogue)” : 

https://www.teenvogue.com/story/the-greensboro-massacre-of-1979-explained 

 

Overview of What Happened (GSO TRC report- From Teaching Tolerance) 

Vocab with Meanings in Glossary 

Graphic Organizer for student: Notes Topic or Thought Web 

Graphic Organizer for teacher: Socratic Seminar Check Sheet and Socratic Seminar 

Levels of Participation (need to attach) 

 

Opening Experience: 
In the final experience of Lesson 4, students are asked to read the article titled 

“The Greensboro Massacre of 1979, Explained (Teen Vogue)”. After reading the 

article, the students are asked to write down any comments, statements, and/or 

questions. These comments, statements, and/or questions should be answered at 

the beginning of the Paideia Seminar. 

 

 

 

https://www.youtube.com/watch?v=ygfAsEZkKA0
https://youtu.be/E3UcFQv57SI
https://www.teenvogue.com/story/the-greensboro-massacre-of-1979-explained


Seminar Lesson: 
Teacher Directed: Teacher will form a circle in the classroom where the students 

will bring their notetaking graphic organizer and a writing utensil. Teacher 

explains the activity.  

 

Teacher: “Today, we will participate in a Paideia Seminar. This is a way of 

sharing your thoughts and ideas about a particular topic. This is an open 

discussion so you do not need to raise your hands to speak. We will be discussing 

the article and the notes you have taken.” 

 

Procedures for the Seminar: 

1. Be respectful of the person talking. 
2. No side conversations. 
3. If you disagree, state that you disagree and explain why. 
4. Only one person talks at a time. 
5. All comments must be respectful. 

 

Opening Question: 

What phrase or idea or question do you want to share with the group? (Teacher 

writes the responses from students on her own graphic organizer) 
 

Content Questions: 
 

1. Where did it say this happened in Greensboro?  (Show map- where Morningside 

Homes was)  
2. Who did the article say lived in Morningside Homes? 
3. Why do you think there was a need to organize the textile mill workers?  (Be sure 

students know what textile mills are- show on map where the mills were located)  
4. Who do you think worked in the textile mills?   
5. What kind of work do you think it was like? ( factory, office, food service,)   
6. Up until the end of the 1970s, people of color did not work on the inside of the 

factory, except for janitorial work and outside duties such as cutting grass. What are 

your feelings toward this situation? 
7. Why do you think the police did not show up at the rally? 

(Teacher note:  There is information in the article about Klan informant working 

with the police.  Also there was a parade permit and the police knew that the Klan 

was coming) 

8. How do you think the people who lived in that area felt about what happened? 

 

9. How do you think you would have reacted if you were alive at the time? 

 

10. Why do you think the organizers were killed? 
 
Closing Activity:  The article states that “Today, for locals who know about it, the Greensboro 

Massacre is a polarizing issue.” Write a paragraph about how you think the Greensboro 

Massacre impacted the community. 



Lesson 6: Recognizing the Greensboro Massacre of November 3rd, 1979. 

 

Vocabulary:  

 

Standard: 8H.2: Understand the ways in which conflict, compromise and negotiations have 

shaped North Carolina and the United States.  

 

Essential Question: 
How did the city of Greensboro, North Carolina, recognize the November 3rd, 1979, Greensboro 

Massacre? 

 

Materials: 
 Discussion Questions for Recognizing the Greensboro Massacre 

 Partial Contents of a Letter from Four Survivors of the 1979 Greensboro Massacre 

Currently Residing in Greensboro to the City Council of Greensboro 

 Final Letter to the City of Greensboro regarding apology for Greensboro Massacre 

 Group File Folders (separates the letter into 5 groups for group work activity) 

 Graphic Organizer for student: Notes Topic or Thought Web 

 

I. Opening Experience: 

Teacher Directed: The teacher will introduce the students to the “Partial 

Contents of a Letter from Four Survivors of the 1979 Greensboro Massacre 

Currently Residing in Greensboro to the City Council of Greensboro”. During this 

introduction, the teacher can either read this letter or have students take turns 

reading this aloud.  

 

II. Activating Strategy: 

Teacher Directed: The teacher will split the class into 5 groups. If there is not 

enough students for 5 groups, the teacher can give a group 2 folders. 

 

The students will each be given a folder, and in that folder will be information 

pertaining to the bulleted points that were mentioned in the “Partial Contents…” 

document. 

 

After the groups have read their folder, the teacher will ask discussion questions 

assigned to this lesson.  

 

III. Content Questions:  
1. What did the police know prior to November 3, 1979 that they did not share with the 

public? 

 

2. Should what they knew have informed their plans for protecting the November 3rd anti-

Klan rally and parade? Explain your reasoning. 

 

3. Were the police actions before, during and after November 3rd merely mistakes to be 

attributed to “a few bad apples” or “rogue police officers” or is the entire Police 

Department to be held responsible? Explain your reasoning. 



 

4. What levels of police command and/or other government agents or agencies, would you 

think, based on your reading thus far, do you think are responsible for the Greensboro 

Massacre? 

 

5. The survivors’ letter cites the Greensboro Truth and Reconciliation Commission (GTRC) 

Executive Summary report of May 2006, which states that “the majority of 

commissioners find the single most important element that contributed to the violent 

outcome of the confrontation was the absence of police.” On the basis of what you know 

now, would you agree or disagree? Explain your reasoning. 

 

Closing Activity:   
 

Ask the question: What’s next? How do we grow from what we’ve experienced from this lesson? 

Has this occurred anywhere else? Recently? 

After asking the questions above, watch the following video. Please review the video before 

showing. 

 

White nationalist rally turns violent in Charlottesville, VA 

https://youtu.be/IuI5kfSFAJc  
 

Ask the questions to guide discussion: 

1. What are similarities between the Greensboro Massacre in 1979 and Charlottesville in 2017? 

2. With these type of traumatic experiences, how could someone move forward? Is it possible? 

How? 

 
**The letter is based on the following information: 

1. Police report 

2. Investigative reporters who interviewed people 

3. 3 trials and sworn depositions from the trials. 

The information is true and can be proven in these documents that are available if needed. 

 

 

 

 

 

 

 

 

https://youtu.be/IuI5kfSFAJc


Lesson 7: Historical Context of November 3rd, 1979. 

 

Vocabulary: False Narrative, Reframing  

 

Standard: 8H.2: Understand the ways in which conflict, compromise and negotiations have 

shaped North Carolina and the United States.  

 

Essential Question: 
How did the events prior to the November 3rd impact the massacre? 

 

Materials: 
 Statements for 2 Truths and a Lie 

 Discussion Questions for the video clip 

 Link to the Video clip of the Historical Context of the Massacre (Video needs to be 

transcribed or activity done in small groups): 
https://www.youtube.com/watch?v=CqxLZPMqFpo  

 Graphic Organizer for Notetaking 

 

I. Opening Experience: 

Teacher Directed: The teacher will introduce the activity: Two Truths and a Lie. 

The teacher will share three statements and the students will have to decide which 

ones are the truth and which one is a lie. (The information previously shared will 

be used to create the truths and the lie.) Statements: 

 

 Sandi Smith was an organizer of the anti-Klan rally in Greensboro on 

November 3, 1979. (truth) 

 Dr. Michael Nathan collected thousands of dollars for protests and rallies 

for liberation forces of Southern Africa. (lie, he collected the money for 

medical aid.) 

 Dr. Jim Waller worked at Cone Mills textile plan where he organized and 

eventually led the AFL-CIO union which grew in membership from low 

20’s to almost 200 during leadership. (true) 

 

II. Activating Strategy: 

Teacher Directed: The teacher will tell the students that we will be watching a 

video clip and discussing the information being shared. As you watch the video, 

you are to take notes to use in the discussion following the clips.  

 

Students will watch the video clip of the Historical Context first. They will then 

be placed in groups of two and given a question.(The video can be played again as 

the students are answering the questions if needed.)  Once they answer their 

question, each group will come together and share the questions and answers they 

came up with. Further discussion can be had as each of the questions are being 

shared. (If there are more than one group with the same question, have them share 

their response with each other before sharing with the class.) Have one person 

from each pair come up to “Pick a Problem” to answer. 

 

https://www.youtube.com/watch?v=CqxLZPMqFpo


III. Content Questions (Done as whole group):  

1. Why did the protestors march? 
2. What impact did the massacre have on the movement? 
3. What is the role of the Poor People’s Organization? How is it related to the massacre? 

4. What events lead up to the November 3rd incident? 
5. What character traits would you use to describe the protestors and why? 
6. How does understanding history impact decision making today? 

 

Closing Activity:   
 Once you have shared and discussed each of the questions above, have the group write the answer to the 

following question: Rev. Johnson stated, “If ’79 had been dealt with, with integrity, it might have slowed 

down what is normative in the nation and that is mass killings.” Do you agree or disagree with this 

statement? Why or why not? 

The answer to the question can be used as the ticket out the door.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Lesson 8: TRC Process for November 3, 1979 Greensboro Massacre 

 

Vocabulary:  

 

Standard: 8H.2: Understand the ways in which conflict, compromise and negotiation have 

shaped North Carolina and the United States.  

 

Essential Question: 
What are the positive effects of the TRC process? What areas do you feel the need to use the 

TRC process? Why? 

 

Materials:  
 Just Like Me statements 

 Discussion Questions for notetaking for the video clips 

 Link to the TRC Commission Findings video: https://youtu.be/h47zdTdxf1M  

 The Commissioners PowerPoint 

 Link to the Video clip of the TRC Process(Joyce Johnson) (for teacher review):  

https://www.youtube.com/watch?v=UgvFJvGG01I 

I. Opening Experience: 

Teacher Directed: The teacher will introduce the activity: Just Like Me – The 

teacher will read a statement and if the students relate to it, they will stand and 

say, “Just Like Me”.  The last statement will lead into the lesson. 

 

II. Activating Strategy: 

Teacher Directed: Today we will be discussing the process that was used to 

discover the truths and begin the healing. It is called the Truth and Reconciliation 

Process (TRC). It is a commission tasked with discovering and revealing past 

wrongdoing by a government (or, depending on the circumstances, non-state 

actors also), in the hope of resolving conflict left over from the past.  

 

The students will be introduced to the commissioners of the TRC Commission 

through The Commissioners PowerPoint. 

 

After the students are introduced to the commissioners, the teacher will present 

both videos related to the TRC Process and the TRC Commission's Findings. The 

teacher will be able to ask questions related to both videos for review. 

 

III. Content Questions:  

Questions for the TRC Process (TRC Process video with Joyce Johnson) 
 False Narrative – What do you think is meant by this? 

 Dominant Narrative—what do you think is meant by this? 

 Do you often think the dominant narrative is true or false?  

 Name the people who had a part in the massacre? Explain their role. 

 Who would you say is really responsible for the massacre? Why? 

 Why do you think information was kept from the jurors? 

https://youtu.be/h47zdTdxf1M
https://www.youtube.com/watch?v=UgvFJvGG01I


 What was the TRC modeled after? What steps were taken to create this? 

 The main criteria for the commissioners was “would they operate with integrity”. 

Why do you think this was chosen as the main criteria? 

 What do you think about the people chosen to carry out the position of 

commissioner? 

 In what ways do you think the process of choosing a commission or creating a 

commission considered democratic? 

 Why do you think this process was chosen? 

 Why do you think the city of Greensboro refused to accept the report? 

 

Questions for the TRC Findings (These questions have already been asked 

throughout, but they could be used for reflection purposes after viewing the TRC 

Commission Findings video) 
 How did the lack of police presence impact the march? 

 Do you think having the police present would have changed the outcome? Why or 

why not? 

 What kind of message was sent by not prosecuting the officers? 

 What are your thoughts on this quote “The five people did not seek nor deserve to 

be killed”? 

 Why do you think people who are trying to do good or cause change for the better 

are often labeled troublemakers? 

 Do you know someone who tried to go good but was given a negative label? Who 

were they and what were they trying to do? 

 How do you think the families were impacted by November 3rd? What could have 

been some lasting effects on the families? 

 

Closing Activity:  The teacher shares the last questions for the class to answer. The students are 

to write the answer to theses as their ticket out of the door.  

 

The questions are: 

 Do you believe the Truth and Reconciliation Process is fair? Why or why not? 

 How can it be used today? Think about an event or a few events that you have 

experienced in their neighborhoods or at school that would benefit from going through a 

similar smaller scale process.  

This writing is to be given to the teacher before the students leave the class. 

 

 

 

 

 

 



Lesson 9: Restorative Justice: Truth and Healing 

 

Vocabulary: Truth, Restoration, Repair, Rehabilitation, Power, Healing, Courage, Integrity 

 

Standard: 8H.2: Understand the ways in which conflict, compromise and negotiation have 

shaped North Carolina and the United States.  

 

Standard: AAS.H.2: Understand the significance of historical personalities, groups, institutions, 

and events in shaping African American life over time.  

 

Essential Question (s): 
What does it mean to speak truth to power? 

 

Materials: 
 Notebook Paper 

 Scissors 

 GTRC Statements Document (Word Document) 

 Original GTRC Statements resource: 

(http://www.greensborotrc.org/post1979_consequences.pdf for ) 

 Teacher Resource: Conversational Leadership: https://conversational-

leadership.net/speak-truth-to-power/ 

 Truth and Reconciliation by Brian Stevenson https://youtu.be/kkYPnAXEaRs 

 Poster Boards 

 

I. Opening Experience: 

Teacher Directed: The teacher will introduce the motto: “Speak truth to power” 

and go over the information received from the site Conversational Leadership.  

 

And/or  

 

The students will watch Truth and Reconciliation by Brian Stevenson.  

   

Leading questions: 

 

1. When you think of the term “truth”, what does that mean? 
2. When do you feel you should tell the truth? 
3. Why would someone not tell the truth? Thoughts? 

4. What does it mean to feel “free” when telling your truth? 
 

II. Activating Strategy (Anonymous Truths): 

Teacher Directed: The teacher will use the GTRC statements in this activity to 

discuss the statements given to the GTRC. The teacher should give each student 

one of the statements, and then the students should get into groups to discuss the 

statements.  

 

 

http://www.greensborotrc.org/post1979_consequences.pdf
https://conversational-leadership.net/speak-truth-to-power/
https://conversational-leadership.net/speak-truth-to-power/
https://youtu.be/kkYPnAXEaRs


After the students have discussed the statements in their group, they should be asked to discuss 

their thoughts aloud to the rest of the class. The teacher will call on each group to discuss the 

statements they were given (The teacher should proofread the statements and hand them out 

accordingly, per reading capabilities). 

 

 Leading questions: 
1. What did the statements tell you about the people involved? 

2. How would you describe their feelings? 

3. Were the people involved leaders and/or bystanders? 

4. How did these statements impact your thoughts on November 

3rd, 1979? 

5. How does it feel to read someone’s authentic truth about the 

circumstances of their life? 

III. Closing Activity: 

 

To finish this lesson and to make it more personal, the teacher will instruct 

students to write about a time where they felt wronged or were mistreated.  

 

Acknowledge that these truths do not have to be shared, but may be shared if they 

wanted by having the teacher or another peer read it or the students reading it 

aloud themselves.  

 

Content Questions:  
1. How did writing about a personal experience feel to you? 

2. For those who read their statements aloud, how did it feel for others to hear? 
3. How do you currently relate to the people from the lessons? 

4. What can you do to “speak truth to your power”? 
5. How can telling your truths bring about healing? 
6. What are ways we can encourage others to speak truth and be courageous? 

 

 

 

 

 

 

 

 

 

 

Lesson 10: General Recommendations  



 

Vocabulary: Reconciliation, Reparations, Collective Memory, Restitution, Rehabilitate 

 

Standard: 8H.2: Understand the ways in which conflict, compromise and negotiation have 

shaped North Carolina and the United States.  

 

Standard: AAS.H.2: Understand the significance of historical personalities, groups, institutions, 

and events in shaping African American life over time. 

 

Essential Question:  
What is necessary for Reconciliation to Occur? 

 

Background Information:  
The Greensboro Truth and Reconciliation Commission Final GTRC) Report was presented to the 

citizens of Greensboro and the city on May 25, 2006. The TRC Report made 26 

recommendations that were divided into four categories:  General Steps Towards Reconciliation, 

Institutional Reform, Criminal Justice System and Civil Remedies, and Citizen Transformation 

and Engagement.   

https://www.greensborotrc.org/overall_recs.pdf (Teacher Resource) 

 

This section also includes measures to incorporate the information about Nov. 3, 1979, into the 

city’s official history and collective memory, attend to the second generation of survivors, 

promote dialogue and commemorate what happened. “ GTRC Report 

 

According to Merriam Webster Dictionary, reconciliation can be defined as having the ability “to 

restore to friendship or harmony/reconcile the fractions.” It may also be defined as being able to 

“settle/resolve”. 

 

Materials: 
Teacher Guide to Recommendations and Outcomes 

Cards with recommendations 

Blank T- Chart- large 

T- Chart with Recommendation and outcomes 

Video about reconciliation 

 

Opening Experience:  
 

Teacher Directed: The teacher leads a group discussion regarding the following quote. 

This quote should be placed on the board for all students to view and then asked to respond. 

 

“Truth-telling is essential for accountability. Trust cannot be restored between  

people while wrongs committed remain a secret known only to the perpetrator and  

the victim. Through reparations and truth-telling, a process of restorative justice  

can begin, and reconciliation may be possible.”  

http://www.reparations.org/projects/truth-reconciliation/ (Teacher Resource) 

https://www.greensborotrc.org/overall_recs.pdf
http://www.reparations.org/projects/truth-reconciliation/


 

 

 

Teacher Directed: After the quote has been discussed, the teacher will ask the 

following questions: 

 

1. Have you had a time when you needed to reconcile something? 

2. What does it mean to know the truth and still forgive? 

3. Have you ever had to forgive someone after they harmed you? 

4. How do you move forward after tragedy? 

5. Have you ever done something that you thought was unforgivable or hard to forgive – 

what happened? 

 

Activating Strategy:  

 

Before this section starts, the teacher will show the video The  
urgent need for reconciliation in the United States by Brian  

Stevenson – Ted Talk 7 minutes https://www.youtube.com/watch?v=VNzEb77diyI  
 

Teacher Directed: The teacher will state: The TRC report and its recommendations are related 

to the term reparations and “usually such steps…aim to make restitution, compensate for harms, 

rehabilitate, provide satisfaction to victims and take measures to prevent future abuses (GTRC 

Report).”The TRC recommendations are an attempt to  

restore community.  

 

The teacher will identify 8 general recommendations out of the 26 from the TRC report. 

 

(The teacher could print each recommendation on a separate sheet, and place on document 

camera) 
 

The teacher will give 8 students in the class a card with one of the recommendations. After the 

teacher has given out the recommendation cards, the teacher will place a large T-Chart on the 

board identifying Met or Not Met. A student with a card will read the card aloud, and the teacher 

will ask the class, “Has this recommendation been met?” After the students vote, the collective 

vote will be placed on the board as being Met or Not. 

 

After all the votes have been placed on the board, the teacher will identify each recommendation 

placed on the board, and discuss the outcome of the recommendations, using the 

Recommendation and Outcome T-Chart.  

 

Closing Activity (This activity could be done over two days): 
 

Students will choose a recommendation and work in groups or independently to create their own 

response to one of the recommendations.  

 

https://www.youtube.com/watch?v=VNzEb77diyI


Possible ways to complete this activity include role playing the people involved, i.e., police or 

city council, creating flyers or posters, creating poetry or lyrical piece, museum and/or 

monument designs, and/or visuals or written responses, etc.   

 

Any visual work displayed should have theme: 40 Years Later 

 

The work displayed should also have the original recommendation listed, and the 

students/community response listed as well on the work. 
 

Conclusion: 
Students will write a response to these questions about the recommendation that they worked on: 

 

What will happen if we do nothing? 

 

What would happen if we had all the resources in the world to address the recommendations? 

 

What can we do with what we have now? 

 

 


